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CraTpsi DOCBSIILIEHA AHTPONOHMMUYECKUM 3pPrOHMMAaM, KOTOpPHIE MCIIONb3YIOTCS B
OHOMACTHYECKOM IHpocTpaHcTBe AsepOaiimkaHa. OTMedaercsi, 4To B IOCIEAHEE BpeMs
SproHMMbl Bce OoJiblI€ MPUBJIEKAET BHMMAHHUE uccienoBareneil. bonbioil wuHTEpec
IIPEJCTABISAECT UCIIOJIb30BaHUE aHTPOIIOHMMOB KaK MCTOYHUKOB 3proHOMUKH. ['oBOopuTCS 00
UX BaXHOM poau B 00oromeHuM HproHoMuku. IlokazaHo, 4TO cCylIecTBYIOLIUE
aHTPOIIO3PTOHMMBI  BKJIIOYAIOT IIpEleICHTHbIE MMEHa M MMEHa BIIaJeNbleB Ou3Heca.
YCTaHOBIEHO, YTO OTH MMEHA BBIIOJHAIOT IAMATHBIE, AaJpPECHBIC, BBIPA3UTEIIbHBIC,
II03HABATENbHbIE U BIUATENIbHBIE QYHKLINU.
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Annotation: In the last decades, parallel to the development of European and national
policies on foreign language learning and teaching, the pedagogical reflection on these
themes has devoted increasing attention to curricular issues and how to teach a second
language or more foreign languages effectively. This requires specific teacher expertise in the
area of curriculum design, which must be treated with methodological rigor. In fact, good
educational actions, even before being implemented need to be thought out and carefully
planned by reviewing the many variables (contextual, educational, organizational, emotional,
relational, etc.) that accompany the teaching-learning process and the teacher learner
educational relationship. Within the range of competences that a teacher should master,
design plays a fundamental role to guide instructional action in an intentional, systematic and
thoughtful way. School curriculum design requires the activation of intellectual, operational,
relational and technical resources, aimed at ‘translating’ a specific vision of the world and
human beings into instructional actions. It always implies being based on an objective,
because design cannot be considered a simple technique which is transferable to different
contexts, but needs to be adapted to specific learning situations, checking out to what extent it
can change and improve the current situation.
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In the current school-context, with regard to the teacher professional profile, design
competence is a key element. In fact, improvement in the quality of pupils’ learning can only
be pursued by investing in the empowerment of teachers’ initial training and vocational skills.
The initial development and ongoing review of teacher professional competences, are aspects
that internationally the OECD, UNESCO and the European Union recognize as a priority, not
only to raise the quality of education systems in various countries, but also, to increase
European competitiveness. The quality of teaching and teacher professionalism is now
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recognized as a strategic factor both for education and social growth policies. The
development of design competences is a key activity also in EFL teaching in Primary School,
as evidenced in many studies conducted in Europe and other parts of the world. Therefore, it
is important that this aspect be developed with a lot of attention from the initial training of
future teachers, giving it ample consideration within the educational offer for the Degree
Courses in Primary Education, be that in courses, workshops and/or the practicum. In order to
provide common guidelines to support EFL teachers’ work, the National Guidelines have
clearly defined two aspects, which will be detailed in the following sections: 1. purposes and
epistemological foundations of teaching English in Primary School; 2. specific competences,
knowledge and skills to be pursued over the five years of compulsory English language
teaching in primary school [5. 134].

The National Guidelines identify the cultural framework of Teaching English as a
Foreign Language (TEFL) to guarantee the single nature and equity of the national education
system, as well as to support teachers” work. In emphasizing the formative value of teaching
English in primary schools, the National Guidelines, in addition to the mother language,
assign two specific purposes to the learning of English: 1. develop multilingual and
multicultural competences within a complex, multiethnic and globalized society; 2. acquire
the initial tools to practice active citizenship in the context in which the pupil lives and even
beyond the borders of the national territory [3.78].

On the basis of the achievement of these objectives, some guiding criteria taken from
the National Guidelines are proposed here:

1. Competences in foreign languages and European citizenship. By coming into contact
with other European languages, the pupil is able to deepen his/her awareness of European
citizenship, thus, developing a diversified repertoire of linguistic and cultural resources
becomes a tool to interact with others, even when “the other” belongs to very distant cultural
and geographical contexts. In fact, studying different languages, a pupil learns to recognize
the existence of different linguistic and cultural systems and experiences the variety of means
that every language has to think, speak, communicate, convey emotions [1.209].

2. Horizontal and vertical aspects of teaching and learning EFL. To make sure that
learning becomes a highly educational activity, to the extent that it contributes to a person’s
growth and development considering the local and global context of which the pupil is part, it
is necessary that teaching EFL is not an episodic event, fragmented, disconnected from the
rest of the curriculum; it is essential that it is designed identifying horizontal connections with
other subjects and developing vertically the progression of knowledge and competences
needed to pass from one order of schooling to another. The horizontal and vertical aspects of
the English Language curriculum must also be read in the perspective of building a synergic
connection between the formal learning, that pupil acquires in school, and the non-formal and
informal learning, with which (s)he comes into contact with in everyday life. With regard to
English language learning, this transversal dimension, that links the contexts of life and the
child’s learning, is very strong. Indeed, in everyday life (s)he interacts, even unconsciously,
with linguistic expressions, terms, phrases, idioms in English, conveyed mostly by the mass
media and the Internet, which can be quite very familiar to him/her because they already
belong to his/her linguistic heritage. The latter does not represent a linguistic shock for the
child, i.e., a refusal for all that (s)he does not fully understand about the new language. The
habit of using words borrowed from other languages assumes an absolute naturalness and
spontaneity, so they are not perceived as “strange” because they are related to the common
lexicon used in activities, situations and forms of interaction that are constantly present in
everyday life.

3. Interdisciplinary connections and “new humanism”. As Gibbons says, it is important
to provide common design spaces between English and other subjects, implementing the
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concept of “new humanism” present in the National Guidelines. This means that the school is
called upon to help a pupil recognize the relationships between his/her personal microcosm
and the macrocosm of humanity and the planet, because what happens in the world effects
everyone’s life and at the same time every person is responsible for the future of humanity.
To educate children to this awareness and responsibility it is necessary to have a large store of
knowledge, which, however, does not coincide with the accumulation of lots of information in
many areas, but rather requires full mastery of single subjects and, simultaneously, the ability
to process multiple connections at interdisciplinary level. Common curriculum design, which
is easier in primary school because of the presence of a smaller number of teachers than at
other school levels, can become an area of intervention aimed not only, at language
development, but also, at cognitive development and the construction of transversal
competences such as the bridging, of Feuerstein. In this sense, it stimulates the development
of associational and connectivist thought, through which the child uses knowledge learned in
different contexts and subjects to structure and solve problems. It no longer operates within
single subjects but in the broader perspective of learning to learn.

4. Build relationships between the mother-tongue and EFL. As regards the relationship
between the mother-tongue and English, special care must be taken (starting in the first
grades) to identify phonological peculiarities and differences in pronunciation, so as not to
generate difficulties in understanding and speaking. In this regard it is appropriate for the
teacher to stimulate the child’s ability to take control of multiple pronunciation and intonation
patterns to activate as naturally as possible a multilingual system.

5. Methodologies for teaching EFL: using a communicative approach. From a
methodological point of view, the use of a communicative approach to language learning
must be favored, especially in consideration of the different coding systems of phonemes into
graphemes which exists between the English and Italian languages. The use of the spoken
language should be introduced by the teacher in a systematic way, proceeding gradually
according to the complexity of the language structures presented, On the other hand, speaking
English for the child has to become a natural activity, preferably integrated with the use of
creative and interactive games that can be supported by other nonverbal languages (music,
movements, images, etc.) to promote participation and involvement in cooperative learning
activities. At primary school level the use of a grammatical approach to learning English is
not recommended. Such an approach, in addition to compromising the child’s learning
motivation, may generate confusion between different grammatical and syntactical systems.
In fact, the National Guidelines provide grammar knowledge as a task reserved for lower
secondary school, where pupils can gradually recognize, rework and internalize modes of
communication and rules of a foreign language, being able to understand much more easily
the way the new language functions. It is important instead to promote a gradual integration
of the elements of the new language in the native language system (or any other language
spoken by the pupil) expanding implicitly the ability to manage various language components
(phonetic, phonological, syntactic and semantic aspects).

6. Gradual development of writing competences. Correlated to the increasing
importance to be given to oral language, special attention has to be paid to the moment related
to the introduction of writing. This should be presented in a gradual way and preferably from
the third grade onwards. Initially writing will be limited to keywords to include in conceptual
maps and diagrams, simple expressions related to the child’s experiences to culminate, at the
end of the fifth grade, with brief descriptions and presentations. Among the multiple language
competences to be pursued, writing is definitely the lowest priority in primary school, also in
consideration of specific learning difficulties (dyslexia, dysgraphia, dysorthography) that
usually emerge at this school level and that may be, in some way, also increased in the
mother-tongue by an approach to English which focuses too much on writing.
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7. Teaching EFL, ICT and international learning experiences. Right from the start of
primary school it is recommended to accompany active and participatory teaching
methodologies by the use of ICT (computers, tablets, interactive white boards (IWBs),
interactive tablets, educational software, etc.), which in many cases are often used by children
at home. These can be useful to expand space and time for learning, creating opportunities to
be in contact with the language even out of school and promote informal social interactions
between individuals, school groups and local communities. To this end, it is very important
for the school to participate in European projects such as Comenius, Erasmus+, E-twinning,
etc. that may facilitate the exchange and interaction with schools and pupils who come from
other countries, by joining in with activities and partnerships where English is used as a
lingua franca, a language to communicate with everybody. Doing so, pupils can move step by
step from an interaction centered essentially on their own needs to a communication oriented
towards other stakeholders, peers and adults, experiencing cultural differences and
similarities, the personal habits of others and the traditions of other countries, as well as
starting to develop intercultural sensitivity.

8. Reflection on language and self-assessment of EFL learning. Only in rare cases and
especially with pupils who have a high level of competence, or in cases where children
themselves highlight specific linguistic aspects about language conventions and linguistic
rules, syntactic structures, similarities and differences between Italian and English, will the
teacher deal with caution and gradually with simple aspects of linguistic reflection. Such
activities, in a certain way, may also be used to enhance the ability of self-assessment and
awareness about how pupils acquire an ability which is important to develop in all pupils
from the start of primary school [4. 120].

The Learning objectives represent the knowledge and abilities functional to achieve the
Outcomes for competence development. They are not prescriptive, so those proposed in the
text of the National Guidelines can be taken as they are, or adapted by each school according
to its own specific educational offer and pupils’ needs. They are provided at the end of third
and fifth grade of primary school [2.98].

As indicated by the Common European Framework of Reference for Languages
(CEFR), the five basic language skills represent, at any level, someone’s capacity to express
one’s own linguistic competence, according to the mastery that one is able to perform in
different communicative situations.
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HNPENTIOJABAHUE U OBYYEHHUE éHFJ’[I/IﬁCKOM
Y A3BIKY B HAYAJIBHOU HIKOJIE

Tanwvivosa Auzyn Hoghen kvizot
Pe3ztome

B mocnennune necaruiieTys mapauiebHO ¢ pa3pabOTKON eBpOTEHCKON U HAITMOHAIBHON
MOJINTUKUA B 0OJIACTH U3yUYEHUS U MPENoJaBaHUS MHOCTPAHHBIX SI3BIKOB, B MEIaroru4eckoM
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aHanu3e Bce OoJibllle BHUMAHUS YIESETCS BOIpOCaM y4eOHOW IMporpaMMbl M METOJaM
3 QEeKTUBHOTO TpernojaBaHus BTOPOTO WIM Oojiee WHOCTPAHHBIX S3BIKOB. st 3TOTO
TpeOyIOTCS cHenMajbHbe 3HAHUS TNpenojaBareieidi B 001acTé pa3pabOTKM  yueOHBIX
nporpamm. Pa3BuTre HaBBIKOB MPOCKTHPOBAHMS TAK)KE SBISCTCS OJHUM U3 KIIFOUYEBBIX BHJIOB
NEeSITEeTbHOCTH B PaMKaXx IMPETo1aBaHusl B HAYaJIbHOM IIKOJIE.

IBTIDAI MOKTOBLORDO iNGILIS DILININ TODRIiSi VO OYRONILMOSI

Talibova Aygiin Nofal qizi
Xiilasa

Son onillikdo Avropa tohsil siyasoti ilo paralel olaraq xarici dillorin todrisindon,
pedaqoji analizlordon daha ¢ox diqqgoet todris programlariin vo ikinci vo ya daha ¢ox xarici
dillorin effektivli todrisino ayrilir. Buna gora do miisllimlordon todris proqramlarinin xiisusi
tohlili bacarigi tolob olunur. Fonnlorin inkisafinin layihologdirilmasi eyni zamanda ibtidai
moktablards todris ¢argivasinds agar foaliyyatlordon biridir.
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Xiilasa: Cavid méhkom xarakteri, heg bir saciyyavi xiisusiyyati olmayan, tez-tez tasir
altina dii-son, zoif iradali, bir sozlo, xaraktersiz insanlart heg ciiro gobul etmir. Odibin
dramaturgiyasina nazor yetirsak, onun yaratdigi bitin suratlor gahroman ruhlu, azmkar,
cangavar xarakterli tiplordir. Cavida gora, ruhi vo manavi xiisusiyyatlorini gabariq sakilds
forqlondiran xarakter, homin fordin miixtalif soraitdoki davramisinda, bagqa adamlara
munasibatindo, ictimai va saxsi hayatin verdiyi qiymoatda tazahiir edir. Osl mordana insanlarin
xasiyyat va keyfiyyatlori miihitin, onu ahata edon ictimai qurulusun tasiri ila yaranir va tarbiya
olunur.

Tarixan tiirkiin diismanlori torafindan diinyaya zalim, ziilmkar va qanigan bir fateh kimi
tagdim edilon Omir Teymur saxsiyyati, Cavid yaradiciliginda rus sovinist imperiyasinin
tugyan etdiyi bir dévrda yiiksak sanatkarligla tosvir edilmisdir.

Acar sozlor: odobiyyat, sonotkar, milli, tarixi, odobi-inkisaf, modoniyyat, yaradiciliq,
ictimai qurulus.

KinioueBnbie CcJI0Ba: JIUTCparypa, MacTep, HaHHOHaHBHLIﬁ, HCTOpH‘-ICCKPIfI,
JUTEpaTypHOE Pa3BUTHE, KYJIbTYpa, TBOPUECTBO, OOIIECTBEHHOE CTPOCHHUE.

Key words: literature, craftsman, national, historical, literary-development, culture,
creativity.

XIX osrdo odobiyyatimizda baglayan doyisma vo yeni istigamatli inkisaf XX osrin
ovvallorinds yiiksok pilloys ¢atdi. Bu morhalo bir ¢ox odobi janrlarin yaranmasi ilo yanasi,
adobiyyatimizda yaxin ideya-estetik goriislii sair vo yazigilarin yeni odobi coroyanlar
yaratmasi ilo do diqqati calb edir. XX osrin avvallorinds realizm, romantizm, sentimentalizm
Vo S. coroyanlarin yaranmasi buna subutdur. Romantizm vo realizm dovriin osas odobi
coroyanlaridir. Bu bir haqigatdir ki, XX asr romantik adobiyyatimizda iki boyik mitofokkir,
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