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Abstract. The article deals with some aspect of using video in teaching English as a
foreign language. At each stage of practice there's a variety of tasks, ensuring the successful
perception of foreign speech by students that increase their motivation to learn a foreign
language. Video material stimulates interest, is a role model, expands students’ knowledge of
the linguistic and cultural features of the language being studied, and also provides effective
material for the subsequent discussion. Using video in teaching a foreign language opens up
ample opportunities for the teacher and students in mastering the language and foreign culture.
Video resources have an advantage over audio and printed information. Visual information
allows you to better understand and consolidate factual information and language features of
speech, as visual support contributes to a complete and accurate understanding of the meaning,
activating attention and memory and contributing to the development and skills of listening and
speaking.
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Introduction

Using video for learning in the classroom has been around for decades, but with the
growth of digital technology in recent years, the range of opportunities is now greater than ever
before. Thirty years ago, a teacher might have occasionally wheeled out a television and VHS
recorder during class once or twice a term. These days, video resources are readily available
online, and teachers can make use of them in a much more integrated way.

While such resources can enhance the learning experience, there are, however, risks in
the use of video. Students need to be active learners, so watching should never simply be
passive. Video is not a substitute for effective pedagogy, and getting the most out of video
resources requires balance and integration with other teaching methods. Furthermore, it can be
hard to find the best materials from the huge range of content available online. In this article,
we look at some ways to integrate video in the learning process in the right way to improve the
student experience.

Even very young children are often expert internet users, and video now forms a natural
part of how they interact, socialize, and develop. It makes sense, therefore, to incorporate digital
video into their formal learning programs as well. Research has shown that video clips can help
to develop children’s thinking skills in the classroom as well as memory retention and recall.
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As technology continues to develop, it is vital to keep educational processes up to date.
Let’s look at some of the ways to do that.

1. Use Video to Introduce New Topics

A video presentation can be a great way to introduce a new topic. Video clips can offer
an easy synoptic view of a subject that will immediately engage young learners, not least
because video is already likely to be one of their primary modes of discovery. Video here is not
a substitute for teacher interaction, but a well-targeted clip can trigger the students’
imaginations in a very effective way.

2. Video as Pre-Lesson Preparation

In a scenario known as the “flipped classroom”, students may engage with video material
at home before working through the issues in class. With the traditional homework model, new
material is presented in class and then consolidated at home with exercises or tasks. In the
flipped classroom model, the initial presentation takes place at home prior to class, and learners
can then engage with it in the supportive environment of the classroom. This benefits the
students by allowing reinforcement of learning in a collaborative context and repeated viewing
of initial clips if deemed necessary.

3. Variety in Learning Materials

Research has indicated that learning is improved by a variety of learning methods. In
particular, the two main channels of memory acquisition — auditory and visual — can be
harnessed to improve what is known as cognitive load. This means that when video and talking
methods are combined, students can take on more material than one or the other in isolation.
Video clips can therefore be used to complement more traditional teaching methods in order to
reinforce students’ learning.

4. Videos for Expanded Experience

As all teachers know, too much theory can get a bit dry. Any learner will benefit from an
expanded range of demonstrations and insights that are better shown than told. This is especially
the case with very young learners whose concentration and linguistic comprehension skills may
be less advanced than their visual ability. Video clips can give insights into descriptive realms
where words alone are not rich enough, such as simulations of outer space, atomic-level
interactions, inner-body processes, or just animals or places that are not routinely encountered.

5. Videos Allow for Different Rates of Learning

The use of personal computers or tablets in class is increasingly common, and here video
clips can offer an individualized learning experience while still maintaining the benefits of
teacher support. With the use of individual screens and headphones, learners can watch videos
as many times as they wish or stop to pause, reflect, and interact as required.

6.Video for Learning Social Skills

Learning is not just about facts. Children’s education also needs to develop in terms of
social skills and awareness. Video can be a great way of presenting these kinds of topics. For
example, questions around friendship, bullying, or social pressures can occur at any age. Video
clips can really help children develop understanding by narrativizing the issues.

7.Developing Cultural Awareness

Similarly, children’s cultural awareness can be developed with often quite subtle rather
than demonstrative cues in video resources. This can be particularly useful for helping to
educate children in cultural or ethnic differences, particularly if the class itself is somewhat
homogenous.

8. Student-Created Content
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These days, video creation technology is almost as prevalent as the content itself, and it
may be beneficial for children to create their own clips. This can serve two purposes: firstly, as
part of an active learning process, as the presentation of any given topic demands thought and
therefore consolidates learning; and secondly, of course, developing a facility with digital
toolkits is in itself a valuable skill.

9. Video as an Opening to Future Possibilities

While video clips currently have a high level of availability as learning resources, it is
worth considering the future possibilities of virtual reality and augmented reality systems.
These systems will likely soon be widely used in classrooms and will offer even more
opportunities for interactive and expansive learning.

Video is a powerful tool in today’s classroom. It provides strong context through which
to teach English. Meaning brings the outside world into the classroom and gives teaching
“reality”. Video also provides all the paralinguistic features of language that only audio can’t.
The success of teaching a foreign language through video depends on preparing students for
the perception of a video. The expansion of international relations and the entry into our market
of British and American teaching and methodical complexes, including video fragments, video
lessons, significantly expanded our possibilities in using audiovisual techniques. In the event
that the video is an attachment to a British or American educational complex, the teacher can
use the technology of its application developed by foreign methods and described in teacher's
book. In this

case, video is an effective means of teaching a foreign language. Together with the
English educational complexes there is a large number of feature films. Their viewing at the
senior stage of education is close in importance to the reading of the original fiction and has no
less significance for the study of a foreign language, since it allows to develop skills of listening,
speaking and writing on authentic material, which contributes to the improvement of the
communicative competence of students. We now have more access than ever to video. News
programs, adverts, comedies, documentaries, dramas, academic lectures are available in digital
format via the internet. Most of these resources weren’t originally created as teaching materials.
So it serves a real-world communicative purpose. Some materials are authentic resources
adapted for language teaching. Authentic material not originally produced for ELT purposes,
but adapted to different grades. There are some positive characteristics of using video in the
process of learning foreign languages: the class does not require dimming, and therefore, the
contact of teacher with learners is continuous; video provides the possibility of using different
modes of operation, e.g. freeze frame, using only video track (with audio track turned off) etc.;
videos can easily be used for different types of work: individual, pair, group, collective; video
equipment allows to split movie into desired number of clips, depending on the objectives of
individual needs and characteristics of learners to continue working with each clip separately.
When teaching the perception of speech by ear, it is necessary, first of all, to develop aural skills
and speech hearing with the support of native speakers. And in this case, it is the authentic audio
video texts that allow the students to hear the speech of the native speakers, which reflects the
living reality, the peculiarities of the national culture. Most importantly, the authentic material
provokes the students' cognitive interest, the willingness to discuss problems, and, therefore,
contributes to their motivation to learn a foreign language. If the learner perceives foreign
speech, then he begins to realize that all his efforts spent on learning a foreign language were
not in vain. Thus, the main task of the teacher at the stage of work with authentic material is the
selection of audio or video material that would be interesting, informative, accessible to
understanding, corresponded to the modern reality of a foreign language society and would
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create favorable conditions for mastering new regional information, behavior of native
speakers, would facilitate their familiarity with the people's way of life, its culture. Some
teachers think that watching videos in EFL classroom is more entertainment than education.
However, if we consider video as a text (a source of information) and we make a lesson using
it that helps learners develop language; we can use video resources to capture learners’
attention. Video materials should be accompanied with support for language learning. The
simplest form of control is the task of specifying correct and incorrect statements, choosing one
correct variant from several proposed. This form of control is the quickest way to test
understanding when developing listening skills; however, it does not develop the ability to
speak. Answers to the questions asked before the survey allows you to organize a conversation
on the content of the scanned fragment, and at a more advanced stage - the discussion, especially
when the questions are of a problem nature. Arrangement of frames in the order of their
appearance in the film allows not only check the attention of students, but they give support for
oral utterances. Personnel illustrate the development of the plot and serve as a good basis for
retelling. A more complicated task can be given to justify the choice, why one frame does not
precede another. An even more complicated version is a method of introducing "jamming".
When among the frames of this video fragment there is a frame from the "alien" film. Students
are asked to explain why this shot could not be part of the video they watched. The video serves
as a good dynamic visibility for the practice of speaking in another language and creating
situations of such communication in the classroom. Students dramatize the dialogue heard from
the screen, playing it by roles. Here it is possible not only to accurately reproduce what has
been heard and seen, but also to re-think the text, its new interpretation. Such a task can be more
feasible than sounding or duplicating a film in your native language. If the student's level of
knowledge allows correctly and accurately reproduce the scripted text, speaking on behalf of
the video's heroes when viewed with the sound turned off, then such an exercise can cause both
great interest on the part of the students and also have a big impact on increasing the level of
their language competence. When performing this task, various interpretations of the characters'
personality are possible; you can compare more or less successful variants. The same great
benefit is provided by duplication in the native language, since it teaches students not to literally
translate the phrases uttered by the characters, but adequately interpret the meaning of the
utterance, given the differences in intonation and phrase design. The interpretation of idioms,
interjections, appeals requires special attention. Indeed, the stumbling block is the transition
from "you" (pl.) to "you" (sing.), since in English there is no difference between the single and
plural second person pronouns, which in many languages mean an officially polite or familiar-
friendly relationship. Therefore, in order to adequately convey the phrase in Russian, students
should correctly determine the level of the statement in a foreign language. Full-length videos
(which demand disruption with discussion, writing and vocabulary) and video clips can be very
useful in teaching English as a foreign language. However, it is important to consider
beforehand what we want our students to learn from the videos. We’ll also need to plan how
we can help our students learn. In planning to use video, the following three stages should be
considered:

Stage 1: Provide questions that focus students on what you believe is important in the
video. Think over why you have chosen this video, and what you expect they will learn from
watching it. Questions or prompts can be written on the board or worksheets that are handed
out in class.

Stage 2: Watch the video in class. Stop the video to draw students’ attention to something
you consider important to them.
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Stage 3: Discuss as a class or in small groups the students’ answers to the questions you
gave them. Nowadays, students are very much visual learners. The quick spread of internet
access makes the use of video in the classroom much more effective and interesting. Video is a
medium which is in some way replacing printed materials. Presentation of audio / video text
should include such a volume and pace, which corresponds to the abilities of students. As a
rule, sounding the text for more than 3 minutes overloads short term memory and complicates
the perception process. The text is usually presented for listening twice. If students do not
understand the text after double presentation, it is advisable to view the text in fragments. At
this stage, the "Frozen frame" reception is widely used, which allows you to click the "Pause"
button again to preview and listen to a foreign speech and answer the questions posed by the
teacher. It should be noted that the optimal solution is to develop a series of exercises based on
the selected video. Thus the preferred length of the video clip is 2-5 minutes as this period is
sufficient to obtain the necessary amount of information on the problem. The system of
exercises should consist of several sections. The first section (introductory exercises) can
contain tasks that allow students to prepare for perception of video and awaken the existing
knowledge on the subject. The second section (viewing, reading and talking) should include
exercises aimed at discussion of the watched fragment. Further on, we should proceed to a more
detailed discussion of this material. Exercises can include answers to questions, gaps filling,
matching, multiple choice, and so on. The third section (follow up assignments) should include
creative tasks on the basis of the video clip: create dialogue on the video, prepare a report on
the topic, make a presentation on the problem. In order to make the most effective use of video
in the process of teaching foreign languages, it is necessary to emphasize the advantages of this
training tool: availability of video; the possibility of a more active creative activity of the
teacher; use of different operating modes; video materials are easily used for different types of
work: individual, pair, group, collective; video equipment allows you to divide the whole movie
into the required number of video segments depending on the purpose; use of video makes the
occupation more emotional and effective; the use of video makes it possible to develop speech
activity, makes it possible in simple visual form to convey information to students; informative
saturation; concentration of linguistic means; the use of movies in English classes introduces
diversity in the learning process, promotes the activation of students, increases interest in
learning English; emotional impact on students. Generally video activities are divided into 3
main types or stages: pre-viewing. Before watching the video students do some activities. They
help prompt student general idea and background knowledge; viewing: students perform tasks
and activities while watching the video, with or without pausing the clip; post viewing: after
watching the video, students practice the language forms and vocabulary they came across in
the video. Students discuss, retell, role-play and complete tasks at this stage. There are some
conditions that should be observed when using video resources: video material should
correspond to the level of students' knowledge; visualization should be used moderately, it
should be used gradually, and only in appropriate point of a lesson; watching videos should be
organized so that all students can see the material clearly; it’s essential to highlight the essential
points; think over in detail the explanations while watching a video; a video should be exactly
matched to curricular material, correspond to the topic under study. Presentation of educational
material by means of video is characterized by several specific features. They include the
following:

1. Information is presented by means of art, which makes the presence of figurative
models in introducing the material. The main characteristic of this model is the presence of plot
and composition. This fact underlines the closeness of figurative model to the arts, and, on the
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other hand, the difference between such model and traditional means of teaching foreign
languages; in this case the emotional presentation of educational material and emotional
perception is assumed. The use of video in the classroom contributes to the effect of complicity
and empathy with the characters, which in turn creates the real conditions of motivated
communication in class.

2. The information is dynamic, which increases the productive aspect of learning,
increases the density of communication in class, and improves the efficiency of educational
activities. Dynamism and emotion of material introduction contribute to retention of
information.

3. Video information has a high degree of credibility provided by authenticity of video
used in the process of learning that gives rise to a high level of confidence in the information
perceived by learners. While the growth of online content, social networking, and multimedia
production tools have all helped educators reconsider how students should consume, discuss,
and demonstrate mastery of content, only the dramatic increase in video availability has led
directly to the "flipped classroom" movement. And with an increasing focus on making more
Internet connection available at educational institutions and at home, there is a sense that we
are only beginning to explore video's true educational possibilities .

Conclusion

All video resources presuppose active teaching. Materials alone don’t teach - teachers do.
The effectiveness of the use of video resources for teaching foreign languages depends both on
precise determination of its place in the educational system, and on how efficiently the structure
of the video lessons is organized. Authentic audio / video materials have great potential for
solving learning and educational tasks when properly organized by teachers. With very
informative material, they create an atmosphere of real linguistic communication and are able
to ensure the successful perception of foreign speech by non-native speakers, and increase the
motivation of students to study a foreign language. The effectiveness of using a video film
depends not only on the exact definition of'its place in the training system, but also on how well
the structure of the session is organized and how the training possibilities of the video film with
the learning objectives are coordinated. The introduction of video materials in teaching
considerably diversifies the process of perception and processing of information. Thanks to the
computer, the Internet and multimedia that students have an opportunity to take in large
amounts of information with its subsequent analysis and sorting.
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XARICIi DIiLIN TODRISINDO VIDEOMATERIALLARDAN iSTiFADO
EDILMOSI

Korimli Aytan Tahir qizi, Basirova Aynur Hilal qiz, Ibrahimova Viisal Ilqar qizi
Xiilasa

Maogqals ingilis dilinin xarici dil kimi todrisinds videodan istifadonin bozi aspektlorindon
bohs edir. Tacriibonin hor bir morhslasinds tolobalar torofindon xarici nitqin miivaffoqiyyotls
qavranilmasini tomin edon miixtalif tapsiriqlar var ki, bu da onlarin xarici dil dyronmok
motivasiyasini artirir. Videomaterial maragi stimullagdirir, 6rnokdir, dyronilon dilin linqvistik
vo modoni xiisusiyyatlori haqqinda sagirdlorin biliklorini genislondirir, homg¢inin sonraki
miizakiralor {iciin somorsli material toqdim edir. Xarici dilin todrisindo videodan istifads
miiallim va sagirdlorin dilo vo xarici madoniyyats yiyslonmasindo genis imkanlar acir. Vizual
molumat faktiki molumatlar1 vo nitqin dil xiisusiyyatlorini daha yaxsi basa diismoyos vo
birlogdirmaye imkan verir, ¢iinki vizual dastok monanin tam va daqiq dork edilmasine komok
edir, diggat vo yaddasi aktivlesdirir, dinloma vo danigma bacariglarinin inkisafina 6z tohfasini
Verir.

HCITIOJIb30BAHUE BUAEOMATEPHUAJIOB IIPU OBYUYEHUUN
HNHOCTPAHHOMY A3BIKY

Kapumnu Auman Taxupoena, bawuposa Auinyp I'unan Kvi3ol,
Hopazumoea Bycana Hnzaposna
Pe3zrome

B crarpe paccMaTpuBaroTCS HEKOTOpHIE aCIEKThI MCIIOJIB30BAHMS BUIEO B 00YICHUU
AHIIMKACKOMY $I3BIKY KaK HHOCTpaHHOMY. Ha kaxzmoMm sTame NpakTUKW Npeaiaraiorcs
pa3HooOpa3Hble 3amaHusi, OOECHEUMBAIONINE YCIICHIHOE BOCHPUATHE HHOCTPAHHOW pedn
CTyJACHTaMH, TMOBBIIIAIOIIME WX MOTHUBALUIO K M3YYCHHIO HWHOCTPAHHOTO  SI3bIKA.
Buneomarepuan CTUMyITUpYET MHTEpEC, SBISETCS 00pas3loM I TOJpaKaHWs, PacIIHpseT
3HAHMA YYaIIMXCSl O JITHTBOKYJIBTYPHBIX OCOOEHHOCTSIX HM3y4aeMOro fA3bIKa, a TaKXKe aeT
spdexTuBHBI MaTepuand IS MOCIEenylomero oocyxkaeHus. Vcmomp3oBaHue BHACO B
00y4eHUN WHOCTPAHHOMY SI3bIKY OTKPBIBAET MEpel MpenojaBaTesieM U yJalluMHCS IHPOKHUE
BO3MOXXHOCTH B OCBOCHHH f3bIKa W HMHOCTPAHHOW KYNbTYpHl. Bu3yambHas wuHpopmanus
MO3BOJISIET JydIIIe IOHATH M 3aKPETHTh (PaKTHIECKYI0 HH)OPMAIIHIO U S3bIKOBBIE 0COOCHHOCTH
pedu, Tak KaK 3pHTENbHAs IMOJIEpPKKA CIIOCOOCTBYET TOJHOMY M TOYHOMY ITOHHUMAHHUIO
CMBICJIa, aKTUBU3UPYSI BHUMAHHUE U MTaMSTh U CIOCOOCTBYSI Pa3BUTHUIO U HABBIKAM ayJUPOBAHUS
Y TOBOPEHUS.
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